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ABSTRACT

This article attempts to explicatethe trajectonthuf term Eclecticism,its origin and objectivesnpiples and char-
acteristics, merits and demerits, conceptions armtomceptions in the contextof second languagehtegs and learning.
This is an approach, which came into second languagching and learning to argue against the adheeeteachers, ma-
terial designers and programme developers to alsingethod in the language teaching and learningnage. It is not a
method in itself but an approach deriving its s@srdrom various other existing methods to builgriaciples and charac-
teristics to suit the learners’ needs. Hence, it be called a pluralistic approach or a mixed apgeh in a second language
teaching and learning.This paper suggests five lgrtips to the teachers to be more eclectic antebeinderstand their

understanding of teaching-learning functions aner#by alter their teaching methods in the comptertons.
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INTRODUCTION

The foundation for the formal teaching of secontjleage or foreign language was laid down at thendafithe
20" century. A good number of approaches and methodsgad with sound theoretical background with thigstinctive
principles. Regular changes in the teaching pedagggoved that the application of one-approackétter in one condi-
tion and it does not in the other. Nunan (1991238) states, “it has been realised that there neasrand probably never
will be a method for all”. Hence, finding a perfectideal method was unachievable because eaclochkds its weaknesses
and strengths. There are some practical difficslltreachieving all the language objectives and aimthe course with a
single method. However, one cannot neglect theabémymethod in enhancing the language teachisghihgs are getting
complex in a heterogeneous classroom, adherersiedie method has become a big challenge to tlebées. Hence, teach-
ers, material designers and programme organizeksftw an integrated approach to meet the dailyiehges in the complex
environment called teaching. At this time, Prabh@0Q) and Kumaravadivelu (1994) came outwith amaent against the
adherence to the single method in a language tegemid learning and suggested to adapt the posiohatrategies into
their teaching method. Kumaravadivelu in his agticl 1994 exhorted the language teachers to emtpasémethod con-
dition”. He further propagated to teachers aboatrtbcessity to regain the ability in order to hameanstructional decision

for their students, which would empower them toridadependently. This concept of mixed methodaegind approaches
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were accepted by the theoreticians (Rivers, PraBlwndaravadivelu) and subsequently led them to adaygtw dimension

entitled as Eclectic.

ECLECTIC APPROACH IN SECOND LANGUAGE TEACHING AND L EARNING

This term eclectic is not a new term to be seethménfield of learning. A group of ancient philoseps practised
this approach primarily in order to integrate thmivn philosophies in the classical world. The Odf@nglish Dictionary
whiledefining the term Eclecticism ina general sgrisrefers that, “it borrows or is borrowed frativerse sources; ety-
mologically it means Made up of ‘selection™ (p.5@clecticism is driven from a Greek word ‘eklektf which means
‘choosing the best’. With this same philosophy belits meaning it has been used in many otherdikke philosophy, art,
music, psychology, medicine, counselling and irosedanguage teaching.

What is eclectic approach? River(1981) statesttiiatapproach allows teachers to make use of alb#st tech-
nigue of all well-known language-teaching methads their classroom procedures. According to Supar(2017),eclectic
approach combines different methods and approdohieach language depending on the aims of therilesand the abilities
of the learners. According to Larsen-Freeman (2P0Q80) “when teachers who subscribe to the phiraview of methods
pick and choose from among methods to create dhirblend, their practice is said to be eclecticinfar.C.P., (2013, p. 1)
describes that “the eclectic method is a combinadiodifferent method of teaching and learning agghes”.

Initially Luo, He & Yang (2001) were the advocat#san eclectic approach to English teaching atehtary level
in China. They described eclectic approach whiahldaes listening, speaking, reading and writing aray include some
practice in the classroom (Gao, 2011). Luo, He &g €001), Suparman (2017) and Pennycook (1989ndhe view that
the current teaching approaches are the integrafidifferent approaches and methods from Grammanglation Method
to Communicative Language Teaching. They advisaghehers to take the advantage of all other msthad approaches
while avoiding their disadvantages. Different methare being borrowed and adapted to suit thenemeit of the learners
at different conditions. Practicing eclectic apmtod&eneficial since in a dull and boring classéaks the monotony of the
teaching and learning procedures.In order to mhaikseapproach effective, a teacher should possges@understanding of
students’ experience, goals and their language stgl, Due to the birth of Eclectic approach tdaehers were free to select
and choose their own strategies according to thdests learning conditions.

This proposal of choosing from different methodsstit for one’s teaching purposes and situationosa new
phenomenon in teaching field. In 1983, Stern hasmemended the Eclectic “compromise method” as atisal to the
language teaching method and its issues. Larseswfane and Mellow (2000) called this desirable, cehgrpluralistic
approach to language teaching as principled eclenti Eclecticism propagates the use of a variétarmuage learning
activities, each of them varying in its charact@&sand motivated by different learning situati@visliow, 2002).

Even though eclectic approach is built with theseé®g methods and approaches, it is significardiscuss the
important features of Eclectic approach here téebemderstand its application into second languagehing. Unlike the
other methods and approaches, eclectic approachradddunction strictly on a few sets of assumpgiand principles. Its

principles and characteristics are not limitedadain boundaries. As there are multiple teacheasners and the teaching

| NAAS Rating: 3.10 - Articles can be sent toeditor @ mpactjournals.us |




[ An Eclectic Approach for Teaching English: A Key to Solve the Textbook Puzzle 131]

context, the characteristics of eclectic approaititake its different forms. Eclectic approachibgks that effective teaching
will be possible with the different combinationmgthods and approaches with flexibility. Ali (1981,7) makes an effort

to sketch out the major principles of eclecticism:

Teachers are given a chance to choose differeds kifiteaching techniques in each class periogactrthe aims of
the lesson. There is flexibility in choosing anpest or method that teachers think suitable fortiey inside the classroom.
Learners can see different kinds of teaching tepies, using different kinds of teaching aids, tiep to make the lessons
much more stimulating and ensures a better unahelisig. of the material on the other hand. Solvirffjalilties that may
emerge from the presentation of the textbook nmeterFinally, it saves both time and effort in iresentation of language

activities.

In most cases the construction of the eclectic @agr for a particular class or lesson is built by teachers,
according to their students’ needs and abilitiepaRicular teacher decides the choice of methodsmbination of different
methods into their teaching.Hence, it is purelyuljactive approach to teaching. This is the filsaracteristic of this
pluralistic approach. (Mwanza, 2017). The seccmaracteristic of eclectic approach is that the aflL1 in learning L2
is unavoidable. To motivate the students to pguditei in the communicative activities the teachers alow the students
who struggle to communicate their ideas by usingecswitching and code mixing. It provides oppoitiuto make use
of both interlingual and crosslingual approachds language teaching. The third characteristic aéctic approach is
called situational or context specific. Hence, adow to the context of teaching and learning, theerstanding and the
implementation of the approach should be conteigidlor in simple words, it should be localized mé&ravadivelu (2006, p.
198) while referring to the above statements sjpeitshat, “global principles [are] for general daince, but their implications
need to be worked out for local everyday practiéeiother important characteristic of Eclectic amio is considering error
as a part of the learning process. This does nainntigat it admits errors but it advocates erroremiion at the end of
every communicative activity. The teachers andféfiew students involve in correcting the mistakdéshe other students
will help them to learn from mistakes. (Mwanza, 2P1n teaching of grammar, the eclectic method gdaicnportance
toapproachesductive and deductive approach. Morgibypeomotes the integration of both in some sagenother important
characteristic of eclectic approach is that it \ddanguage as a whole (Mwanza, 2017) (Kumar.C.E3)20he components
of language do not have any meaning if they ararsépd from each other. The meaning of the spokewitten words’
meaning is expressed only when the language isaseadwvhole. It should not be separated from thtereueither. When a
word is learnt in its cultural context, it genesat@rious meanings to the same in the differentiallcontext. The eclectic
approach proposes for a learner centred lessothisudoes not mean that the students have tal drads and the teachers
have to monitor them. The role of teachers in gidenethod is to be facilitators while the roleleérners is to be an active

participant. A teacher should organise the matgr@assroom procedures and guide students torpefae.

Selecting and choosing principles and strategiegradom from different methods and approach will make
him/her an eclectic teacher. Then, what makesché&rdo become an eclectic? To be an eclectic ézamie mustpossess
comprehensive knowledge of the various methodsasmioaches. From the above statement, it is dhedrane cannot

randomly choose between methods and approachesitesa the needs of the students. As Kumar (2011a))§2015),
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Brown (2002), Gao (2011)Mwanza (2017) state thétaaher must have sufficient prior comprehensivenkedge of dif-
ferent methods and approaches to properly exetteéseclectic approach in the language classroom, Ha & Yang (2001)
give five suggestions to be an effective ecleaacher. They are; a) Understand the purposes bfiediwvidual method; b)
Be flexible in choosing and implication of each hwat; ¢c) Make each method effective; d) Considerctireectness of each
method; €) Maintain the continuity of the wholedieiag process, and divide its functions into thaéterent stages such as,

1) Teacher-centred at the input state; 2) Learneredrt the practice stage, and 3) Learner-centréa gproduction stage.

By being an eclectic teacher one can make any ibescmaterial eclectic according to the needs Gamhbility
of the learners. It is important that teaching &atning materials have to be interesting and ratitig for both teachers
to teach and learners to learn. A teacher sholddtsa teaching content or a text by keeping indrilve learners’ cultural
and linguistic background, their needs, capabditg learning style. Weidemann (2001) rightly shit effective language
teachers spend a lot of time in gathering intemgstinotivating, and attractive materials to maladrtblass livelier. A teacher
should not fall back to the old traditional methaeldere the teacher’s talk is dominant. In eclectay wf teaching, a teacher
should include all possible tools of the 21st cgnlike; music, videos, pictures, and computer asidelated technologies.A
trained teacher should be able to change and atfigprescribed materials useful and productivettier learners. Being
creative to the learners’ needs and teaching dbgctvill make the teacher more eclectic. One ghowit confine oneself
only to the use of the blackboard and textbook,nasd to go beyond and make use of every bit asxbmvailable in the

campus for effective teaching.

Every new and innovative method in the languagekhieg field has been appreciated and criticizethéevery
field. Eclectic method is not exempted from suckmmenon. As Stern (1983) states that, the maigism of the use of
eclectic approach is that it does not give anypatars as to on what basis and by what principlegtements of different
methods can be selected and combined into langeagking. The only parameter that is kept befoedahguage teacher is
“the needs of the students”. The irony in the folatian of eclectic approach is that it is basedrenweakness and strengths
of other methods. This approach does not offertdangtnew other than giving licence to the teachearttoose the elements
to construct their own teaching method to addrkes students’ needs. Weidemann (2001) presentditiaelvantage of
the eclectic approach in the following manner: fitedom of choosing from different methods diseges the teachers
to counter check their own teaching methods, thakemp their mind to use whatever works bettetfiem. Doing such
activities leads them to be in confusions and déoisfl Sometimes in integrating these methods iteh#ise teachers forget the
rationale behind their choice altogether. Thereadse problems such as the best and innovativeadstlook very normal
when used with the other methods. Mwanza (2017 gt teachers who are not trained well in theofiskfferent methods
and who has the poor understanding of the samleemdlup in facing such disadvantages of this naetAde only solution to
all these disadvantages is that the teachers shautgla sound theoretical and practical knowledgdl the existing methods

in language teaching.

With a good number of positive concepts behinddpisroach, Mwanza (2017) presents three miscomeeptiom-
monly held by the language teachers. He sayshihaeachers understood the eclectic approach as¢hef several methods

within the lesson one after the other. The secorstanception he presents is that the eclectic ambravill work only if
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students are fluent in the target language, anfiriabmisconception he presents is that, praagicheclectic approach is

timeconsuming and therefore it is difficult or ingsible to use them in the language class.

Eclectic approach is popular because of its effeagss in producing good results without puttingimpressure on
the learner. Since, the learners are given a elsimn on what they are learning; they are ablertaluce fast and best results
possible. (Kumar.C.P., 2013)The salient featurethisfapproach includes, multiple tasks, high imt&§on among teachers

and students, lively learning (Billah, 2015; Lardeeeman, 2000).
2.1. Suggestions to Solve the Textbook Puzzle

In most second language teaching, learning camditthe textbook plays a vital role. For mosttaf teachers,
it is a guiding map for all their classroom acfest Even though the textbook is framed with adl thstructional proce-
dures,teachers say that they follow their own tearhtrategies whenever required to meet the statleeeds. The teachers
make use of videos, power point presentationsygstand newspaper cuttings etc., to make the lol@bg andinteresting.
Adhering strictly to the textbook and its proceduirethe second language classroom in recent §wery less among tertiary
level teachers. They consciously or unconscioustymixed methods to make the class interestindiwalg. On the other
hand, when teachers choose without knowing the andscons of other methods the idea of pluralitigsisif at question.
Without knowing, the rationale behind the chosenhme or approach to teach a lesson or part ofsoitewill not give any
productive results at the end of the day. To beffattive teacher, they should know the princigled characteristics of each
method. Afew teachers practice eclectic approadowt knowing its principles and even without knogrsuch an approach
exist in the second language-teaching arena. Strenigpg their understanding about different theoead their principles
would make the teaching effective and in turn,dlieak into an eclectic one. The yesteryears’ resid feedback, today’'s
needs and tomorrow’s demand will force the teacteeeslapt mixed method or eclectic approach irr ttegiching. It is the
responsibility of the programme organiser to gieedjinput on different methods to teacher and ntlagm know that they
are ignorant about usage and the existence of fethiads and approaches. As a result, the teactangastd will improve

and they will be ripe good and produce results ftbenstudents.

Being an eclectic teacher in today’s teaching ciomlis essential irrespective of the textbook pribed and the
(nature of college and students) context giveeaaher must be professionally equipped to helgtidents acquire language
effectively. Primarily the teacher has to prepartake a class with meticulous plans and know tta¢ionale behind for their
choice of method with their alternative. They slabalso keep in mind about the learners’ linguibickground and learning
style. Secondly, if the teachers are not familigthwertain methods and their principles they arde given orientations
about the different methods and their procedureaddition, Teachers and students are to be exposedv information and
learning items with good input now and then. Thir@ constructive sharing of feedback and ideasldhtake place among
teachers occasionally. Fourthly, the teachers shkeép the needs, culture, learning style and dégpafcthe students in
mind while selecting activities and teaching matsrfor the class. More importantly, teachers &ed teaching style should
grab the attention of each student and motivate tieparticipate actively in the class. Fifthlyetbontent and the language
elements should not alienate the learners fronn tifieiand society; it should resemble their ddiilg. Inthe 21st century, it

is unusual to see a textbook, which is prepareditagie approach, and it is found that a textboméelol on a single approach
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or method did not bear much fruit. However, mostlieoks are just the mixture of different methodd approaches and
it is necessary to make them eclectic by givingdyagionale for all the lessons used and approasiggested to get them
across the students.

The purpose of recommending eclectic approach tmect real life experiences to the ideas preseint the
learning and teaching of the language (Kumar.Q®L3). The type of activities and interactions @irectly connected to
their real life experiences. Li (2012) states thate are no single method or technique whichtaatssolve all the language
skills and therefore, the teachers are asked toamalihe eclectic approach which uses many aetviti motivate students’
learning. Today most of the teachers use eclepficaach so proudly “as a tag to describe theirhiea¢ wearing it almost
like a badge of honour” (Weideman, 2001, p. 2)dilrerse and pressured situations in the languagstdom, this approach
attempts to respond effectively. As Tarone&Yuleg§29p.10) while saying about the advantages ofghfgoach comment

that, “it involves a philosophy of local solutiottslocal problems”.

CONCLUSIONS

Eclecticism is an approach of choices from thetaygsmethods. In the recent time, the need andreat learn
English as a second language are multiple. Thgraten of the four language skills has been hgitted in this approach
unlike other methods. As an answer to all theselmead reasons, eclectic approach gives an eféesult with its own
principles and features. It is a peculiar kind d@ieational approach, which harmoniously blendsredlgood and effective
strategies to bring better results to all the lagguissues. From the above study, it is cleardhatsingle method can
hardly make a difference in the language teachimtbl@arning. A good number of features, advantagesighlighted and
recommended to the language teaching in this wodtder to arrive at a better understanding ofapisroach. Finally, itis
very vivid that teacher with no theoretical undansting of the advantages and the drawbacks of @gmlwach cannot use
it effectively in the language classroom. The detpiesented here in this study are not the compeifile of an eclectic
approach in language teaching, but an attemptaiwslout the essence of it. As it is a subjectpgr@ach, its boundaries are

not confined to a limit.
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